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All of ue have ceme to this evening's scssion in the eager
anticipation of hearing an address by Professor Asavia Wandira on

the topic "The University and Community."”  This includes myself ,..

Now while this statement is not, strictly speaking, correct, let
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me ascure you that the disappeintment produced by Ifrofessor Wan.
absence 1s as great fer me as it is for you. And let me further
assure you - although some may cheose to dispute this assertion by
the end of the evening - that the discomforture produced by that

disappointment is even greater for me than it is for you - boonuse
I am up here end you are down there. Having been given, efiectively,
threc days notice that I hacd been nominated as Professor Waniira's
unfertunate substitute, I have been forced to resort te the rzther
dubious tactic cf plarerizing from my previocus writinzs on tho gencral
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sunject of universities (1) an¢ fittine ther onte tre Precrust.or bted
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of Frofesscr Wandira's title. In so doin
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I car oniy hope that I
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have been sufficlently systematic and provocative te give beth direction
and contention to the debates that will follow here during tho next

twe cays.

1 take @s my startin? point the stated concerns of thnic colloguiur as
they appear in the draft programme. We are enjoined, inter alie, te
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examine ways 1in winich universities can "serve the needs ¢f communities
ané address themselves to ''urgent sccial problems', Thie we are to 4o

in the context of "likely changes in ... social and political patterns,
having consideration for the "diversities and neecds of our communities,”
Against this backgroun’ we are to discuss "desirable and feasible.
eGucational structures, curricula znd processes. bevond those cheracier.ss1c
of the present svstem ... appropriate tc the development of South Africa.
These varicus statenents ¢an to “istilled down to o roe-ornition and

concern Ior siy interrelate’ issues:



- Chang.

- Develcpnient
- Centext

- Relevance

- Structure

- Technigue

Structure and technique are issues which I will touch on only obliquely

in this paper, since they will undoubtedly receive censiderable attention

later on in the conference. Tonight I concentrate on some of the
implications of our recognition of the importance of change and context

and our concern for relevance and development.

First of 2all, our concern fcr relevance. It 1s Ccommcn cause among

academics tocay - certainly in my own university - that "'we must make

our university relevant." Let me betray my functicnalist academic

pedigree by asserting that that statement, baldly put, 1s a pilece of

sociclogical nonsense. Any university which has lastec for any
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length of time has proved its 'relevance', otherwise it would not

have ceontinued to exist. Its relevence, its functicnzlity, for some
group or segment in the scciety has been its raison 2'8tre, that which

has previded it with survival suppert - even 1f that segment has

consisted cnly cf the scholars it emplovs and the lawyers whe administer

its investments.

Sc the issue cf relevance has tc be rephrased anl e¢labecrated. The
important question is, '"Relevant for wi
issue, to which I shall return shortly. Kelevance an<d context are
interrelateq, ané if we are tg 11y about relevance we

should remember that what we a

ng about 1s centextual

relevance. More specificallv, fcr the purposes c¢f this conference

we are really talking about our shifting perceptions of what the relevant
contexts are.,

Now context has a number of dimensicns, one of them being time. ADd

this brings us to the third ¢f cur interrelated concerns, change.

Our shiiting conceptions of relevant contest are informed ant directed

by our perceptions of change - socizl, cconomic, cultural eand political.



Why this sudden efflecrescence of attention in Southern Africa to

the issues I have enumerated, evidenced not only by this conference
but in several other recent academic gatherings?  Largely, I telieve,
because of our perception that the older, relatively static politice-
economic structures that have been with us fer decades are on the
verge of undergoing extensive change. The perception of this
impending change has been embryonically present for some time, but

up to the recent past has largely been the purview »~f either the
inchoate aspiraticns cf the dispossessed or the lonely prophets and
prognosticators on the fringes of the various decision-making
hierarchies which are ouf masters. It has only been recently that
the cumulative impact of events and collective opinion has begun tc
lead those in authority to give formal recognition to this percerticen

and change its status from being that of a latent to an active principle.

This formal recognition by Authority of change-perception itself generates
new flexibilities and creativity which are enormously beneficial for the
drive in our universities for contextual relevance. Let me illustrate
with the example of my own university. In the Rhodesia of 1977 the
"cumulative impact cf events and ccllective opinion"” which I have
menticned abeve had reached a level of generalized awareness within

the university which, because it lacked formal recognition, tenced to

be divisive. Some accepted the percepticn; some rejected it, Thus
there was a conflict over what ccmc*tituted contextual relevance. For
some the situation spelt insane inertia in the face of inevitable
change. For others it meant a threat to the stability on which the
academic enterprise was fcunded. inticipating what my cclleague

Dr. Chideya will be saying in & subsequent paper, (2) this was a conflict

of value as well as a2 conflict of interest.

Then Authority spoke. In a paper entitled "The University and
Constitutional Change", dated June'29, 1977, our Principal and Vice-
Chancellor ccmmented, "It requires no great degree of pclitical
prescience to observe that Rhodesia is now on the brink of political
and social changes which must have a radical impact on the University."
Noting that there were "alternatives between inactivity and the
procduction of a complete blueprint fer an unknown future' he went on

to endorse the supposition that



While, on this side of sanity, it is impossible
to prescribe precisely the future development of
the University, certain reasonable provisions for
the future can now be made. It is assured that
the relationship between the University of the
present and that of the future 1is dialectical,
that continuity znd discontinuity, conservation
and radical change will be combined

This fermal imprimatur by Asuthority on change-perception, togcther
with varicus sequentizl university arrangements to determine wha
“reasonatle prcvisions" might be, had a diffuse but sirnificant
impact. An impact which, even if not definitive and categorical,
was ncvertheless instrumental in increasing the level of
cocoperation within the university between potentially opposed
groups and in augmenting the university's will and capacity to
adjust tc changing conditions. Conflict of interest remained
(and indeed may have been exacerbated by the process) but conflict

of value was reduced through a nev consensus on what constituted

contemporary ccontextual relevance.

tarenthetically I might a’d that all of this is a comment on the

s th 1¢ in which we are now ¢
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Without being unduly cynical T can predict that the twe conferences

now programmed will result in a mass of analysis which will suffer
the fate cof unmourned internment in file Toxes. 1 am reminded of

a note from my favourite lay critic in Zimbabwe Rhodesia, 79 year
ol¢ Mr. C.J. Oliver, whe was kind encush to comment posit: vely on
a recent article that 1 wrote, He ureed that I take steps to plaee

it tefcre the cenere
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:1 public, sayinz, "Do not, I pray, murmur with
a sigh that it is tc be presented at some indigestion-fermentings
and somnclent academic hanquet - and thereafter filed expeditiously
away in the U.R. archives.'" HBe then added, "If that is to be its

fate then 211 I can ask is: WHEY the HELL did you write it22"(4)

All of this is a sad commentary con our acadenic propensity te tie

ours eives up in our own verbiage and our inability tc trenslate

analysis intc action. I hope that my proliction is wreng in respect
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the troceedings of this conference. “ut even if 1t isn't, even
if the fate of our papers fcllows Mr. Oliver's colourful if gleomy
scenaric, this conference will te worth the expense in time and

money . & conference such as this one has great value, That
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value lies not conly in its "conscientizing"” role, but apropes to
what I have already said, even more in its "legitimizing' role

for change-perception. With the weight of authority represented
in the sponsorship and participation involved I belicve that it can
contribute significantly te a new definiticon of contextual

relevance for the universities of Southern Africae and hence their

ability to acdapt and contribute to changing socico-pcolitical patterns,

What are these 'changing socic-political patterms', and hence the
content of our change-percepticn, our new definitions of relevant
context? The answer in detail will hopefully be provicded in the
discussions of this ccnference. Furthermore, the answer will verw

from ccountry tc country. But the essence of the chanpe lies, T
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believe, in the perception that the legitimizing argument fo

university's existence will shift from an elite tc a pcpulist base

from an educaticnal tc a training rele, and from a conservative t
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a developmental functicn. Ncte

P

tipula
argument’, not the university's actuzl or desired functicn, which

may well be different.

This brings me to the fourth of cur designated concerns = develcpment.

The emphasis on development 15 largely 2 product of -war Third World
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nationalism with its emphasis on a comprehensive mobilizing role for the
state, The focus emerged against the perceived canvass of an inter-
national political economy inhabitec by the Developed Countries, the
Underceveloped Countries and the L.T.Cs. Youny states, Anti-colopial
naticnalism identifies spoliation ancd exploitation as & critical
deprivation; from this followed, necessarily, the iZevlogical commitument
of the life more zbundant - in short development - as a corcllary of

independence." The new independent state is seen as the venicle for
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the attainment of this goal, and thus ''this develcpment syndrome 1s a

far-reaching normative statement of the role of the nation-state,"(5)

For the implications of this perspective repardine the university's
role, a quote from Julius Nyerere 1c instructive: 'The University ir
a developing society must put the emphasis of its work on subjects of
immediate moment tc the notilon in which it exists,
committed to the people of that nation and theivr humanistic goals .,
We in poor societies can only justify expenditure on a university =

o )Y
of eny tvpe - if it promotes real development of our people ..." (6)



These are the words of a politician, and fraught with the ambiguities

that the political idicr produces. They are, nevertheless, represen-
tative of a plethora of normative political statements in Black Africa
regarding the rcle of the university, and therefore «f great significance.
I have already spoken of the oft-repeated cry to '"make the university
relevant." In the modern African context, with its emphasis on national
cevelopment, the idiom changes while the focus remains much the same.

Make the university relevant' anid '"Make the university cdevelopmental' are,

in effect, synonymous phrases.

I have taken up a consideratle portion of your time to emphasise the

interrelated nature of our four concerns. These interconnections
immeasuratly complicate our znalysis and prescriptiocns. And, as if

this were not enough, the interrelatedness is nct cnly complex, it alec
implies certain tensions and contradictions as well. A critical
dimension of this inherent conflict lies on the plane of what might be

styled the Africanization/Pragmatization dichotomy. Not only ie a
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precccupation with these two cconcerne charactericetic of the writings
of acadenmics on the subject, it alsc typifies many of thc pronounce-
ments of African peliticians regarding the function of universities

within the states with which they are ccncerned. The empha
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these twin concerns is sc pervasive that I need not substantiate the
point by detailed quotation. The literature is well known tc the
articipants of this conference and it is sufficient to remark hlere that
what Ajayi(7) calls "the scarch for relevance =and identity" can, in the
variety of perspectives znd anzlyses trought to the subject by African

academics and politicians, be subsumed under the twe terms 1 have used,

By 'Africanisaticen' is meant not simply the indigenisction of the staeff
of African universities - although this is of course 2an important aspect
of the process - or even the adaptaticen ¢f curricula tc African cultural
and sccial contexts. The sezrch for Africanisation is z more embracing
quest which lays upon the African university the task of assembling the

entire gamut of African heritage and ensuring its continuity by an

“

analysis and pedagoyy which 3jives it a contemporary relevance tc the

A

needs and aspirations of the modern African nation-st
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te.

The issue of 'Fragmatisation' involves a more diffuse set of perspectives,

1

but the central focus of this concern has been the utility of the

university enterprise in terns of manpewer training and research related
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to naticonal development needls, Thus the Accra Workshep of the
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Association of African Universities held in 1972 emphasised the
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responsitility of the African university to promote "social and
economic modernisation', to te invelved in the ''pursuit and inculcation

of practicel kncwledre, not esoteric knowledge or knowledge for its

own sake", and to give pricrity tc '"research into local protlems

that will centribute te the amelioration, in particular, of the

life of the ordinary man and the rural poor". In respect tc manpowver
training, the African university is exhorted to "shift emphasis in

its degree preogrammes from the purely acaderic tc the preofessicnal and

(8)

practical".

The simultaneocus attainment of the twin cbtjectives of africanisation
and Pragmatisation presents cifficulties of consicerable magnituce,
The national developmental requirements which are the cobjective of
Pragmatisation carry with them a sensc of urcency. "It must be

realised that we are in a hurry', said Julius Nyerere regarding

(e

the University of East africa. "We cannot just think, and deteate
endlessly the pros and cecns of any decision., We have to act; we

o (9)

have tc tackle these problems now. Such urgency carries with
it the temptation te import immediately available academic and
technolegical expertise from outside Africa, which may net Le
conducive tc Africanisation. There is the problem of the allecation
of limited resources, toth for the nation and the university in terrs
of the way academic manpower and capital is distributed, and for the
individual African scholar in terms of the way he uses his all-too-

inadequate time.

Finmally, there is the proclen imposed by the fact that the twin
goals of Africanisztion and Pragmatisation imply different sets of
relaticnship tetween the academic cormunity and the state.
Pragmatisation implies the necessity of a2 tightly articulated
working relationship between the two, in which the state has an
immediate and direct access tc the decisicn-makin? process in the
university revarding the creation of pricrities, the allocation of

academic resources and the centent of curricula.

On the cother hand the task of Africanisaticen, as I have defined it

in this paper, irplies the uecessity of a degree of detachment from

the state ans its immediate concerns to permit the reflection



mentioned in the paragraph quoted. The responsitility for concentrat:ng
and crystallising the ethos of the African cultural and social heritage
and refracting it through an analysis of contemporary relevance ¥equires

a perspective produced by a certain distance - tut not diverce - from
proxicate, pragmatic considerations, the kind of distance inferred {n the
often castigated "ivory-tower-ism" of the university tradition. Fronm

the Pragmatisation point of view Nyerere was right when he said, ''we are

m

too poor in money and educated man-power to support an ivory tower existenc
for an intellectual elite".(10) From the Africanisation peint of view it
could be asked whether, in the long run, 4African societies can affoerd

not to support such an "ivory tower" existence for at least some of their

intellectuals.

So far I have emphasisec the difficulties inherent in the attempts to
achieve simultaneously the Africanisation and the Pragmatisation of the
African university. But a consideration of these difficulties leades us
to an even more fundamental dimensicn of couflict, which exists in the
issue of the role of the African university in societel context. The
function which I have assigned to the Africen university under the rubric
of 4Africanisetion requires not only the detachment menticned ebove, it
alsc implies an element in the university posture which places it "over
against' the society as critic and judge. It is a particular anc
paradoxical characteristic of universities that they can only effeetively
perform their role of analysing and re-formulating the components of
societal and cultural heritage in terms of particular sets of contemporary
relevance by assuming a critical and oppesitional stance to the es2tu

quo. Indeed, the very performance of the rcle augments the stance necessary
for the performance. As John Ward haé'noted, "In the very act that society
assigns the inteilectual, that is, in preserving and transmitting the

values of the culture, in expressin. and giving voice to the values that
inform the culture, intellectuals azre driven inevitably toward heresy ..,
In the very act of formulating and articulating the values of the

culture, the intellectual is driven tc see tensions and even contradictions
within the system of values that scciety knows and cherishes as traditiorn.,”
This is the process which has led tc the intellectual cormmunity's 'seemic, :
inherent tendency tc criticize existing institutions fror the vantage puing
of general concepticns of the desirable, ideal conceptions which are thought

=

to be universally applicable."(1D)
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in the plural, N¢ single context car be assigned the sole status of
relevance, although scme may be of more relevance than others., The
university condition is., inherently and perennially, one of multiplex,
superimposed contextuality, The creative containment of the tensions
produced thereby will continue to be a test of the viability both of

the universities, and the states, which we serve.
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